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Why Group Students? ﬂ

The Tejas LEE is intended to drive classroom
instruction.

Grouping allows you to focus your instruction
on those skills that each student or group of
students need in order to read successfully.

Grouping allows you to make efficient use of
instructional time.

© 2010 University of Houston and Texas Education Agency.




Class Summary Sheet

Resumen de la clase - Primer grado Principio del afio

los grafofonemas

|__opcional__|__seccion1 ] _secdon2 | _Seccion3 _

Conocimientode  Identificacién Conocimiento Conocimiento

la letrai s letras de los sonidos de rimas

D:26-30 D:26-30
D:4-5
NE:10-25 A
00 h N NE: 0-3
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To calculate the Percentage of students NI:

Number of students NI x 100
Total of students in your class

Nimero de estudiantes
Porcentaje de estudiantfs NI

12/15/2010
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Reading Comprehension
Information

Comprensién de lectu

Seccion 8

Cuento1 | Cuento2 Cuento1 | Cuento2 Pmmediolcuenm Cuento2 ,m,gg,.l

IND/INS/FRU | IND/INS/FRU (PLCPM) | (PLCPM)

© 2010 University of Houston and Texas Education Agency.

tures of the Automated Class ER!
Summary Sheet

m tejas LEE - Primer grado

canaraies
* Primero,
:
* Alingresar datos, las céhdas son grises:
m Esto sigrifica que no se debe ngresar datos.
Si Ud. ve una céiula con datos y la célila es:
gris, barre los datos o revise la informacion

adurta. B gris indica que no debe de haber dalos en la célula.
+ Alingresar dafos, clras cétias "se abririn” ask

., Oprima File — Save As..., ¥ archive Con nuevo nombre.
izcuierdo de

* Texto en rojo tachado indica valores invélidos:
Revise I informacidn sdjurta o cambis 03 dstos
ingresados.

Principio del afie
* Ingrese el narore de cada estudiante,

Mitad y final del afio

No enla columna a la

© 2010 University of Houston and Texas Education Agency.

BOY View

tejas LEE - Primer grado - Principio del aiio

Ms_Fresas
Escuela: Frutas Elemental

Fecha: 9/7/2010

[Cabrera. Celia

© 2010 University of Houston and Texas Education Agency.
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tejas LEE - Primer grado - Mitad del afio . .

Maestrofa): Ms Fresas

Escuela Frutas Elementary
D-14.16 D-14.16 D10
13 N0.13 o
Administrado
mitad del sic?  Hombe del estudiants pPuntaje | Omn | Punaie | Dnemn
si als_ Albento ]
si Iaem-, Betiy 1 i 7 HE.
si |Cabrera.Celia
NO

Additional Features

tejas LEE - Primer grado - Principio del aiio

Nombre del estudiante

© 2010 University of Houston and Texas Education Agency.

Printable View

tejas LEE - Primer grado - Principio del afio

Maestrola): Ms Frezas

Escuela: Fruiss Elementary
Fecha: 40428

Nombre del estudiante

© 2010 University of Houston and Texas Education Agency.
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m

Exactitud de lectura Fluidez de lectura Comprension de lectura
D=IND o INS D-45
NI=FRU NI=0.3
Nivel Nivel de
Cuento1 | Cuento? | delogro | Cuento1 | Cuento2 | Promedio | Cuento1 | Cuento2 | logra
global global
D-ns-FRU [inpansFru | omi | eecemy | PLepmy Puntae | Puntaje DINI
IND INS 35 31 33 5 4
INS FRU 23 23 3

Conciencia fonologica de lo
Secciones Secciones Secciones acc
1y2 3y4 5y6
Identificacion Unién y Omision R i
del sonido ‘segmentacion del sonido las l:;l:::)de
inicial y final de los sonidos inicial y final pa
D=14-16 D=14-16 0-9-10 D=13-15
N=0.13 NE=9-13 NE=03 NE=5.12
NI=0-8 NI=0-4
Puntaje DI Puntaje | D/NEMNI | Puntaje DINE Puntaje D/NEMNI
14 8 NE

m

Primer grade - Namero de estudiantes NI

e o -
£32 58 82 H 2 25
T I - T B+ B
E I S ¢

L]

oPrincipio del o @Mitad del afio  WFinal del afio
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Graphing Features

Primer grado — Porcentaje de estudiantes NI

aPrincipio el o @Mitsd o2l 3o WFinal gel afio

Grouping: Converting Results
into Effective Instruction

sGeneral Ability Grouping

Skill Specific Grouping

General Ability Grouping




Using Tejas LEE Data to
Group Students

The sections outlined below will assist you in
grouping students using the Tejas LEE data.

d Prepare the Tejas LEE data for grouping.

\4 Follow the guidelines for differentiated
instructional grouping.

U Plan Instruction based on needs.

© 2010 University of Houston and Texas Education Agency.

Sample Class Summary Sheet

fﬂiﬂséLEE Resumen de la clase - Primer grado Principio del afio

2|2|2[z|8|5 (5|2 [%|2|2

Guidelines for differentiated ¥
instructional grouping

1. Determine which skills should be
taught whole group versus small group.

Recommendations:
Large Group: 67% or more NI
Small Group: 66% or less

© 2010 University of Houston and Texas Education Agency.
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teias LEE Resumen de la clase - P

[ P e T e
L
Rt bmrmcindt buntaje D/NEMN] Buvisie o/ne | puniaje o/Ema
[ota s
[cates, soniter s | w
erviquer, 7]
[Fontaivo, Eduardo 7
[Garcn osd. 5w
[conzatez, omar ]
errera, eoie 7
[iménes, xevin 5 | w
Martinez, Camita w
Mireies, Aanana s | w
i, Marganta s | we
pasdo, Elcy 4 [ we
[Gurtenes Graciels
Rosa, Fom
[sainas, sosve
[fomes, lsson 3 [ w
— ':F
Nomero ge estudantes |3 F
otaje de estudiantes I %

Exactitud de lectura

Fluidez de lectura

Comprensidn de lectura

© 2010 University of Houston and Texas Education Agency.
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Nomero da estudiantes NI
Porcentaje de estudiantes NI

12/15/2010




Sample Class Summary Sheet

Nimera 8¢ estudiantes NI|
Forcentsje de estudiantes |

© 2010 University of Houston and Texas Education Agency.

Guidelines for differentiated &)
instructional grouping

2. Group student names into the High and Low
categories for each skill (do not fill in the Final or
Enfoque de instruccion columns). Using the

Resumen de la clase, identify students who score
as High or Low on each skill. Place their names
into the appropriate box. All other names should
be placed in the Middle group (this group will
eventually be broken into Middle High and
Middle Low).

© 2010 University of Houston and Texas Education Agency.
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The Low Group

Cont

Iden. del sonido
inicial y final

Luis
Omar
Eddie

Fernando
Josue

The High Group

Jennifer
José
Kevin
Adriana
Margarita
Eloy
Jason

© 2010 University of Houston and Texas Education Agency.

The Middle Group

Adén
Eduardo
Camila
Graciela

11



Omisidn
segmentacion del sonido
ol o Vdos || inilaly final

Sample |
Class e
Summary ==
Sheet -

Womers ge estudiantes N
Porcentaje de estudiantes N

©2010 University of Houston and Te

©2010 University of Houston and Te

Helpful Hints

¢ When making grouping decisions, look at
the raw (numerical) score as well as the
performance level.

e It is often helpful to record the student
accuracy score and the actual fluency
score to assist with grouping and
instruction.

© 2010 University of Houston and Texas Education Agency.

12/15/2010

12



12/15/2010

Your Turn

¢ Complete the Grouping Chart, all the
way across up to and including the
Fluency column.

e DO NOT yet complete the
Comprehension, Final, or Instructional
Focus columns.

© 2010 University of Houston and Texas |
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Final BOY Skill Grouping

Luis
Omar
Eddio

‘amands

Adin (17
Eduardo (15)
Camila 21}
Kevin | Graciels (20)

Senniter (33)
Eloy B1)

Guidelines for differentiated Pi!
instructional grouping

3. Identify students who consistently fall into
the Low group across skills. These students’
names should be placed in the Final column
for the Low group. Define the instructional
needs for this group and write them in the

column.

© 2010 University of Houston and Tex

Guidelines for differentiated ¥
instructional grouping

4. Identify students who consistently fall into
the High group across skills. These students’
names should be placed in the Final column
for the High group. Define the instructional
needs for this group and write these in the

column.

12/15/2010
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Guidelines for differentiated X!
instructional grouping

5. Begin to separate students in the Middle
group by those who fall into the Middle group
across most skills and the Low group on some;
and those who fall into the Middle group across
most skills and the High group on some skills.
These two groups most likely will be the base
for your Middle Low and Middle High groups.
List the names of these students in the Middle
Low or Middle High Final columns. Determine
the instructional needs of the Middle Low and
Middle High groups and write them in the
column.

and Texas Education Agency

Guidelines for differentiated ¥
instructional grouping

. Some students will not follow the specific
patterns discussed above and at this step,
you might have some students who have yet
to be placed into a Final group. To place
these students, examine the instructional
focus of your groups and place students into
the group their skill levels are most closely
aligned with and where the instructional
focus will be most beneficial to the student.

Guidelines for differentiated I3
instructional grouping

7. Once all of students have been placed
into Final groups, re-examine your
grouping and instructional goals to
ensure all student needs are being
addressed. You may need to regroup a
few students at this stage.

and Texas Education Agency

12/15/2010
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Final BOY Ability Grouping [l

Adan (17)
Eduardo f15)
Camila (21)
Kovin | Gracola (20)

arita | Margarita (29)

Jonnifer (33)
Eloy 01)

Group Activity

© 2010 University of Houston and Texas Education Agency.

Final BOY Ability Grouping

Eadie Middle

Luis Jennlfgr

Fernando High Maé]goanta
Omar Y

Middle Eduardo
Camila

Graciela
Low Adan

©2010 University of Houston and Texas b
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Using Tejas LEE Data to
Group Students

The sections outlined below will assist you in
grouping students using the Tejas LEE data.

\d Prepare the Tejas LEE data for grouping.

d Follow the guidelines for differentiated
instructional grouping.

4 Plan Instruction based on needs.

© 2010 University of Houston and Texas Education Agency.

Skill Specific Grouping

Grouping Mats K-3

© 2010 University of Houston and Texas Education Agency.

12/15/2010
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Tejas LEE Grouping Mats

Purpose

¢ The Tejas LEE Grouping Mats allow teachers
to quickly identify appropriate activities for
their small group or whole class intervention
for every skill assessed on the Tejas LEE.

Grouping Mats have room to list students
needing help on each skill and allow
teachers to check off the activities they use
with their students.

© 2010 University of Houston and Texas Education Agency.

Kindergarten

Tejas LEE Grouping Mat
Kinderganen

© 2010 University of Houston and Texas Education Agency.

First Grade

© 2010 University of Houston and Texas Education Agency.
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Second Grade

Tejas LEE Grouping Mat
Second Grade

© 2010 University of Houston and Texas Education Agency.

Third Grade

el
o]
s ]
foan]
[ o]
[en]
==
=
fews]
fowar|
=
[wn]
[
=3
e ]
el
[

© 2010 University of Houston and Texas Education Agency.

Features of the Grouping Mats

jas LEE Grouping Mat
irst Grade

1.1- Ident
del soni
BOY M(

© 2010 University of Houston and Texas Education Agency.
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Tejas LEE Grouping Mat
tejas-LEE First Grace

Segmentacion 1.5 Omision del _6- Omision del
sonido final

Tejas LEE Groupng Mat
tejas-LEE ! First Grade ¢

1.1-Identificacion  1.2- Identificacion 1.3- Unién de los
del sonido inicial del sonido final sonidos
BOY MOY EQY BOY MOY EOY BOY MOY EOY

Tejas LEE Groupng Mat
tejas-LEE First Grade

20
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Using the Grouping Mats

Step 1:

© 2010 University of Houston and Texas Education Agency.

te]aSLEE Resumen de la clase

2 fonoldgica

o] B atiia N hedatadoed Moo

ot deeenaccio | pfiye o/ | pustae ojwe/ma| pusinie _one
/ N N
it o |0 NE 5 NE
Agi P .
duardo W
|Garcia, José: I o 7 NE
om, T N
[Harrers, cacie 1 [
[iménes, Kevin o nE 0 NE
[Martinez, camila [ ]
! o 3 & [
it 7 o [ 1 e
T o NE ) [
T [ [
do N il N
fsalinas sosue [ [T
[Tores. lason 1 E. [ EY D £l NE
\
\

N

\
NUmero de estudias NIl 9
Porcentaje de studiaatis i =
LR ————— A

BOY

Student Names

Luis
Omar Adan
Eddie Eduardo

Fernando | Omar Camilal
Josue Eddie Josue

Graciela

© 2010 University of Houston and Texas Education Agency Fernando

21



© 2010 University of Houston and Texas Education Agency.

1.1- Identific: n
del sonido inicial
BOY MOY

12/15/2010

FoN 2 Extionds 1 frase fantsstica o v o)

(Add to the Fantastic Phrase)

Digauna

Ejemplos: el enorme elefante
bien bonita ballena

el mismo sonido,

(El enorme elefante es elegante )
(Bien bonita ballena busca buena bdscula.)
felicita a furi )

vaca valiosa
feliz foca fabulosa
tan

(Vaca valiosa vuela, vaca valiosa va de vacaciones.)
(Feliz foca fabulosa forma fortuna facilmente.)
€

tan tristes.)

altiva ardila asustada

in su sandia.)

© 2010 University of Houston and Texas Education Agency.

© 2010 University of Houston and Texas Education Agency.

(Attiva ardilla asustada avienta avellanas al avién.)
inisiaa)

22



Tejas LEE 2010-2014

Using the
Guia de actividades de intervencion

IAG Module Contents

¢ Purpose of the IAG
¢ Organization of the IAG
¢ Features of the IAG

e Sample Activities

e The IAG provides
multiple activities for
teachers that target |
the skills assessed on tejas-

L
the Tejas LEE Guia de actividades
de intervencion

background

knowledge for

teachers on Spanish RIS
reading skills

The IAG provides [—»\H

12/15/2010
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What’s in the IAG? ﬂ

Table of Contents in Spanish and English

Over 300 individual activities for addressing
student reading needs

In-depth discussion of Spanish reading skills for
educators presented in English

Concise descriptions of the objectives for each
activity in English and Spanish

Material lists for activities where necessary

Blackline master references

Glossary and bibliography

Organization of the IAG

¢ Introduction

¢ Table of contents (both English and
Spanish)

¢ Activities Grouped by Reading Domain

¢ Introductory sections for all sections
and most sub-sections

Glossary of Spanish reading terms

Comprehensive bibliography

Table of Contents

© 2010 University of

24
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Organization of the IAG

e Conocimiento de la letra impresa (s
activities)

¢ Conciencia fonoldgica (51 activities)

¢ Conocimiento de los grafofonemas (ss
activities)

¢ Fluidez (17 activities)

e Comprension auditiva y de lectura (2
activities)

e Vocabulario (a8 activities)

e Escritura (37 activities)

© 2010 University of Houston and Texas Education Agency.

Features of the IAG n

Introductions

e Presented in English

¢ Provide background information for
teacher

La diéresis

(Dieresis Marks) fresente i sriten fom.speting sevelopmant begmns

(hord g3 and 41 thard

a0d fom sconc.
ord i e ies i o0 e .
Cxplanticn o

ware:
When e  recder anc s Tha st
T w s X
eukte. Th bt 4 o s a8 st

Tock
o tht i v e o B4 (eeuisnced 4 £ PRESHN)

e | oo ] 9

aple e ci Jel, clave
T iz flor L
- Br /be/ brazo
00 0 U Pr pr/ princesa
Or di/ dragén
Te St rompeta
d e Gr T grillo.
[ Zn Sravén
a
D O — o
—— p—
D13 o = O o -
o e C B e
=
= tarra
et Gt v ne
e Eample - 2 tine
A I e glienza
Lo the v o8t sentence | i = oo
Tosetoff ‘oo embarga o obsarte o | os trarsgertistas sstuercn de s, s Twiany Cuatro
e sest ot sert e smorg et
Jwiof cuota
Tosepaate fial iglesia
Jwii/ cuidado
To ntoduce an examie. 1 § ol radio
To separate words in 8 sees (the last two in 3 2u, Euroy
T yo hicia
Toseparate e narme ol the gerion being aus autobus
spaventa A, perc o puce o e
[R— foi/ Joya
- - Jei/ re:
eom i o . o bailarina
/a ha
m Jiu ciudad
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Section Tab Index .

Acentuacién (Accenting)
Percibe el énfasis (Feel the Stress)

Grlhln uahhidrsd le la montai
Shout it from the Mountain) . .
Palabrzs musicales (Musical We
No es lo mismo (1t's Not the Same]
[Pescando acentos (Fishing for Acc
Haciendo p.l.bm divertidas con ac
(Making Fun Words with Accents).
Eln;irlln(fxaggemm ..

Esdn .8
Un aomlo se balanceaba (An Accent Was Balancing
les]). 8

Patrones en palabras acentuad
(Paterns in Accented Words). .
{Acentos fuera de cantrol! (Ac
Enbusca del acento (In Search of the Accent]

La diéresis (Dieresis Marks)
GRA-B4 Una rima con giii y giie (4 Rhyme for Gii
GRA-85 Diferenciar el sonido de gue, gui,
(Differentiating gue, gui, gtie, gii) .
GRA-86 Oraciones sin sentido: diversion
(Nonsense Sentences: Having Fun with Dieresis) .

© 2010 University of Houston and Texas Education Agency.

Activities

c«mmmamuﬂmmn&mﬁi  Master avallable
GRA-69 Tarjetas col bles de h N
lectar Carde)

ill practice by creating rds.
A el I

to de los grafofonemas | Ortograffa

GRA-69 Yarjetas coleccionables de homéfonos
(Homophone Collector Cards)

e = T
abrasar ' e , abrazar ' : i
Frente Dorso. Frente Dorso

©2010 University of Houston and Texas Education Agency.

Blackline Masters

Comprension auditiva y
de lectura

(Listening and Reading Comprehension

T e gl i o co
[
fip i plion

Before 1 dring th eoees feaming 0 readlthere il
Frorkieg .

i
Niwwhwwmmauv@)'mww-"nwyb{
o0

£ X

Srateicresderssteners use sevenl strateges toceganize and
‘et e e v edotham. T 0 g
best” suategyfo improvg g comprehension

s 4155 oAt ot nsen s o s
sl hat proes sl conprbarsion Bl v some f the

resding/ntenng.

© 2010 University of Houston and Texas Education Agency.
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Activities

Wocabulario | Identificacién convergente y divergente
voc-12 Categorizando las lla sportacion
(Transportation Ke

12/15/2010

The students wi

Los estudiantes 4
MATERIALES: Tarj
Blackline Master available [l

© Coloque las
ransportacion www.tejaslee.org

ylos anillos en
© Tomando tus

Eponding key rings.
fes.

llave, leepfa palabra
bujc) y Jfcolocan en
. |a [|#e de avion en
"y

todas las tarjetas

y nombran (o

T o= T
transportacidn, y colocan cadauna enunanillo.  con Da\agras hayan sido usadas.
Adapted from the Florida Center for Reading Research.

© 2010 University of Houston and Texas Education Agency.

D

Y
2
2
s

submqnno!‘LQ

Adapted from the Florida Center for Reading Research

©2010 University of Houston and Texas Education Agency.

Activities

Contienciaforelégica| imas yalteracidn

FON-17 “Loro, loro que te canta en... coro.” (can vou rhyme?)

S!ud:msj will complete a sentence with a rhyming w!xd

Oraciones escritc sjempl

Las palahy Liman, forma de gracione:

ente ecto jlieon

MATERIALES: Oraciones escritas (véanse ejemplos)

Students will complete a sentence with a thyming word.
Los estudiantes completardn una oracion con una palabra que rima.

l chapulin toca el (violin).

Esa linda mariposa parece ser una (rosa).

© 2010 University of Houston and Texas Education Agency.
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Activities—Step Format Jl§

e e PURE——
GRA-59 Fl labras con ot ]

el sonido de /s/ ?anal (Waving the Cape to Spell Words with the Final 4/ Sound)
A et

iz

© Explique 3 los estudiantes que van a hacer © Reparta las capas.

A corrida de toros, 1 Los estudiantes juegan en pares. A un par s

© Repase las reglas para la /3 final con ellos.  les ensena una palabra. Ellos deben de flamear
recomienda tener una cartulina con estas a capa correcta. £l primer jugador en flamear la

reglas en algun lugar visible en el salén hasta que  capa correcta, gana el toro.

los estudiantes las hayan aprendido.)

© Se juega hasta que se agoten los toros.
Variacién:

S puede usar como una actividad de centro al escribir [ respuesta y 1a regla en el dorso de cada toro,
Reglas de la /s final
« La forma ti de verbos on /5/
escribe con s (vas, llevabas, mﬂu te.)
+ Las pluralizaciones siempre terminan con s
* Las palbras o pluralzadas queteminan
con /5/ frecuen

conz
ek Hﬂ.vdw.m estni ete.)
» Las palabras con un acento escrito en la
silaba final usualmente se ekr\hen cons
(interés, inglés, portugués, Solis)

© 2010 University of Houston and Texas Education Agency.

Activities—Narrative Format

Flsider
FLU-6 Grabando la fluidez (Recorded Readings)

ir reading, marki
dok

i

(opcional)

Los estudiantes leen y graban un pérrafo, Deben escuchar su voz para determinar si pronunciaron
correctamente todas las palabras, Lo graban y lo escuchan una vez mas. Después marcan con una
pluma de diferente color los errores cometidos. Pueden ver que ahora lo leen mejor. También se pueden
organizar graficas para ver su progreso en la fluidez.

©2010 University of Houston and Texas Education Agency.

Activities—Suggestion Format

Conacimients de los grafofonemas | Ot

ografia.
GRa-58 Reglas ortograficas del pretérito imperfecto
rSpemng Rules for h-nperfact Past Tense)

1 f pretérite

MATERIALES: Cartel con ejemplo

Eluso apropiado de la b o la v en espafial recuentemente cavsa gmn consternacién entre los

una regla que les puede ayudar a
esc nbw Ios wverbos correctamente en el pretérito imperfecto. Cua\qum verbo que termina en — ar
siempre usa “b” en sus conjugaciones imperfectas. Puede usar esta regla para su leccion de ortografia
durante una o dos semanas.

Ejemplos:  hablaba estaba quemaba pensaba
hablabas estabas  quemabas pensabas

hablaban estaban quemaban pensaban

© 2010 University of Houston and Texas Education Agency.
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Activities

Varlacion:

Para asegurar que todos los estudiantes estén leyendo, y no simplemente fingiendo leer, se puede
leer en coro, pero con grupos mas pequefios que usted cambie con frecuencia. Por ejemplo, se puede
pedir que lean solamente los nifios, las nifias, los de la mesa uno, los que tengan un asiento rojo, efc...

T = e

Seleccione un i 135 oraciones en el pizarrén, Durante esta practica, lea junto

<on los estudiantes. Si escribe en el pizarron, deberd seguir |a lectura con el dedo. Si por el contrario,
< estin leyendo de un libro de lectura, asegurese de que sigan dicha lectura con

Variacién:
Para asegurar que todos los Teyendo, y no fingiendo leer, se puede

leer en caro, pero con grupos mas pequenos que usted cambie con frecuencia. Por ejemplo, se puede
pedir que lean solamente los nifios, las nifas, los de la mesa uno, los que tengan un asienta roje, etc...

© 2010 University of Houston and Texas Education Agency.

Glossary
¢ Explains classroom Glosario

materials used in (Glossary)
activities

¢ Defines specialized Jrap—

También “cartel”. Una hoja grande, generaimente
de cartén, con fotografias, dibujos, informacién o las

reading terms fesin

Analisis estruetural (structural analysis)
eso para identificar unidades estructurales

. q fro
e Provides Eng||5h signilcativas de lenguaje {com la raiz 108 morfemas),
;nllmkl (scaffolding) " !
q ndan
translation and e o ke s s
poder realizar las mas dificiles.

Spanish definition Bosauio aune)

Una gula general sin detalles.

H Calcor ia (sticker)
for each item et o lecuendement tlone

diseios agradables.

Bibliography

¢ The Guia de actividades de intervencion
has been thoroughly researched.

¢ The Bibliography included lists over 100
resources consulted

¢ These resources provide additional
information on the subjects in the IAG

© 2010 University of Houston and Texas Edt
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Texas Users

e All activities in the
IAG are aligned
with the latest
version of the
Texas Essential
Knowledge and
Skills for Spanish
Language Arts &
Reading.

©2010 Univ

e Space
limitations limit
the number of
activities that
are included in
the IAG
Additional
activities can be
found on our
website

Intervention Activities Guide Blackiine Masters

Intervention Activities Guide Blackline Masters

This section provides blackline masters for each actiity in the Intervention Acthities Guide denoted with the icon, .

Browse the Blackline Masters.

Spelling

© 2010 University of Houston and Texas Education Agency.
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Sample Activities

(Syllable Segmentation

e D o

(Dividing Words with Diphthongs inta Sylkables)

12/15/2010

dividie en slabas.
MATERIALES: Tircs de papel, pi

diantes deben escribi &

o

estudiantes. Diga, --Un diptongs es cusndo hay
vocales juntas que hacen un sonida dentro

de una sk,

© Diga. —Escuchen mientras yo digo unas
polabras can iptongo s ivida en s1abas.
EN—BIEN, Tene unusaba, Ecriva ier

P
pizaimoneitos, pones un crculo slrededor de s
iptongos y diidiras en slabas

© Una vez aue los estudiantes entiendan esta
actividad, saue la hoja reproducible fam
explque aue hay e s rertes, Elos
deen v flndecue tenets pulsbuaseferas

irededor del
Sptongo y epia s Bl para ave escuchen
9 Digs, ~DUELE=DUE = LE. Tiana dox shabis.
CUERDACUER + DA Tiane dos sabas.
meammummmawmuuwumum

Hanvaela o1a hoja paa ver i diicd bien

s palabras. Lusgo, deben cambiar su it de
aisbeas por ol hast que hayan hecho s seis
shas cifere

Eiemplos:

st oxcichon et ot fes

ontinuar con mis ejemplos -cuerds (2, et

¥ dioma (30 et

3 l0s wstudiantes que escuchen

iu/da

es/cue /Iy

o
siguientes paisbras (Prasente Iaswhhus deun de/ci/sidn

enuna ~poade fpus/ /da/; tiene
lia u Aday vielin Aria/
piensen en cusntas slabas

cam bia

frente dorso

i dividi en siabas. Luegalos.

Variagion,

Sl P R LS WAl S ALY Rty o0 Vol S M 01 100

jemplos. pusde usr fa sgwientes palbres (reie e/ /1 gals fpal is/ s s 7 o
Chempahia o/ /o /67 /ars e /17 ue/ Jart bAl oas AF) Hy ctra hojareproducble con

listas para prctica de hiatos

© 2010 University of Houston and Texas Educat

-

N N
nieve luego peine
diente piano bailar
fuente nuevo oigo
guante siete invierno
hueve plemna cuando
juego civdad violin
AN .

-

a cuidado N[ cuento ) (centquro
familia audio confianza
vivda causa cubierto
freinta queso escuela

reina fiebre diomante
.

aire dimuerzo noticias

FRONT

©2010 University of Houston and Texas Education Agency.

pei/ne luefgo niefve

baiflar pia/no dien/te

cifgo nue/vo fuen/te
infvier/no siefte guan/te
cuan/de pier/na hue/vo

vioflin civ/dad juefgo
A N /

(ceneune) ( cvento ) [ euirdordo

con/fian/za au/dio fa/miflia
cu/bier/ta caufsa viv/da
esfcuefla que/so trein/ta
nofti/cias alfmuer/zo aifre
dia/man/te fie/ore rei/na
- AN

Sample Activities
(Spelling with “Il” or “y”)

‘Conocimiento de s afclanemas | Oriografa

GRA-64 Tarjetas picabii para ‘Il' y 'y' (Peakaboo Cards for I and ')

e s B

§tudante willpractce sight spalling of Il and 'y’ words,

MATERIALES: Tarjetas, pésits
© Escriba un grupo de palabras que contienen |a
‘I ola'y’ para representar el fonema /y/.

© Escriba todas las letras en marcador, menos
la'If olay'. Esta letra se debe escribir en un color
clara para que no se note al cubrirla con un pésit.

© Encimadela’ll'olay, ponga un pésit con "l o

© 2010 University of Houston and Texas Education Agency.

¥y

© Explique a los estudiantes cémo hacer este
juego. Deben leer la palabra y decidir i se debe
escribir con Il & y. Después pueden levantar el
pésit para revelar la respuesta,

© Luego, los estudiantes pueden levantar el pésit
para ver si han deletreado bien la palabra

Puede ser una actividad de centro independiente.
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Sample Activities
(Accenting—Hearing/Recognition

Comocimienta de los rafofonemas | Acent
GRA-72 Grite la palabra desde la montafia (shout it from the Mountain)
determine which syllable in a word carri stress.
Tos eetudh b o silob - b
d fos all de la clase, lista de palabras
© Pida a los estudiantes que imiten a sus mamés  los nombres de sus compafieros para descubrir la
cuando ellas los llaman para que vengan a la siaba ténica

casa. (por ej.. Ma RINININ 2) © Luego, explique que también pueden usar
© Explique que la silaba alongada s la silaba et gstratega para palabras regulares, Deje que
ténica, o sea la sflaba acentuada de la palabra. ben con elefante (e le FAAAAN te); circulo

© Deje que los estudiantes practiquen gritando Felfi <5 1k T BARAAD).

© 2010 University of Houston and Texas Education Agency.

Sample Activities
(Fluency, Prosody and Expression)

@ { i ko dpocta

Muy aburide -

| =

L '
~ o e can emocién.
i v‘ Coma santo Coun

Con mucha fisa

o e B8

o3 esturions Come un pirata
o a9

Carifiosamente. Muy sorprendido

Como un sargenta

©2010 University of Houston and Texas Education Agency.

Sample Activities 30
(Comprehension—Compare/Contrast)

susny ot |
com-68 Comparando cllentos folkléricos
(Comparing Folktales)

un diagrama de Venn.
MATERIALES:

el
Est

tividad

©2010 University of Houston and Texas
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Sample Activities
(Vocabulary—Categorizing)

Vocambar] Igescacin convegente y dher
voc-10 Falta una pieza (The Missing Piece)
Students will

MATERIALES: Rompecabeze de O piezac

© 2010 University of Houston and Texas Education Agency.

Sample Activities
(Writing—Complete/Incomplete)

Excru | Orachanes comptetss ~
EsC-11 Identifi d

cl

32

ddentifying Complete Sentences)

MATERIALES: Palitos con tarjetas atadas “Completa” en un lado, & ‘Tncompleta” en ef oro (usa para cada estudiante).
ejemplos de oraciones y de frases que o son oracianes.

© Proves a los estudiant €3 Juan entes en. (No
Que &5 una oracisn en térmi ued:

Hempo 'y varie sue explicaci
que los estudiantes entiendan

y canta mis. Expliaue alk
b3 Juan viaj. (5] es una oracidn, entendemos
a

que deben
e Juan ha ido 3 algin lado.) decir. Deb

©2010 University of Houston and Texas

Tejas LEE 2010-2014

Analyzing Spelling Results

© 2010 Universi
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Remember!!

DO NOT:
X' Pass out the Folleto
to your students

X Tear out the Dictado
page and pass it out
to your students

DO:
v" Make a copy of the
Dictado page OR

v’ Use your own paper
for the spelling test

Use care with the Folleto de res;

Spelling Patterns
Assessed

ORTOGRAFI;

de la !
il LENGUA ESPANOLA There is a
misconception that
since Spanish is a
phonetic language, the
spelling rules are
simple.

NOT tr

A ESPANOLA

©200un (i
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Tejas LEE GK Tools

The Tejas LEE has developed item
level analysis tools for use with
the Dictado (Spelling) sections of
the 1st, 2" and 3" grade
assessments.

Sample G1 Student Spelling Results a

Dictado—Mitad del aiia

Hamare

[ER——

N
X beso

Middle of Year LOLEO X_chico

I { X bafio
First Grade B W B —

X soy

X padre
X flan

X grande

X gente

In what spelling skills does this
student require targeted
instruction?

35



First Grade
Section 9--Dictado

Student Name:

MOY Date
spelling Words

EOY Date.

© 2010 University of Houston and Texas Education Agency.

Second Grade
Section 3--Dictado

BOY Date

Third Grade
Section 3--Dictado

12/15/2010

Third Grade
Section 3-Dictado

MOYDate

Third Grade

Section 3--Dictado

36



The use of the individual
student Spelling Charts is
optional. You may choose to
complete the Spelling Class

Summary Sheet O

First Grade Spelling 12
Class Summary Sheet

Grade 1

Spelling Class Summary B ComuxnListr Contmions

Sheet s 3

MOY and EOY -
E:;‘ § t.'i E k3 g = ‘%
Ao e | e | 5 | 3. e g | B
£Z 3% 3 o Es == ar 8= |51 | &0
g2 3% B§ EL 8% 2z $F EI Rf B3 82

eCONaG d(€ D < 13
Y=
d d
Grade 2
Spelling Class Summary
Sheet
) III.
"REMOVE TEXT ONCE STUDERTS ENTERED"
‘Humber of students Mis Category| 0] 0] [ 0] [ [ [ [] of [
Porcontage of students Missing Catogory 0% G| %] G| Rl o[ ___GRl___w __Gel 0%

12/15/2010
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Third Grade Spelling

Class Summary Sheet

Dighthongs
Comemon Lettar Contusions Hiatus Aecentiog

Grade 3

Spelling Class Summary
Sheet

BOY

Modial Gansenant Blends

{abeit)
{bisgoe, lentamsérte, veigosnts)

B comonant Custers

REWOVE TEXT OVCE STUDENTS ENTERED™

Parcentage of susdents Wissing Cotogos [

Features of the Spelling
Class Summary Sheets

Spelling

i i
[Sheet =
MOY and EQY G
rade 1

Spelling Class Summary
S
Sucenttone MOY and EQOY

Seftcvs s and 1
(beso, 53}

Beginning Consonant Blends
(flan, grande) {———
T
(gente)

Student Name

I | I I I I
Il Il I 1 I I
[FREMOVE TEXT ONCE STUDENTS ENTERED" 1 [ | I | |

Humber of students Missing Category ol of 9 0 [ of o 0 [ 9 o
Percentage of students Missing Category [ - o[ o[ ew[ow[ ew[ _ow[ _ow[ _wn[ 0w

= - oY~

Grade 1

Spelling Class Summary i < T

Sheet = :

MOY and EOY 1 |=

H H "
= | 2s
gif
Common Letter Confusions 55 3%

(chico, leche)
Hardc vs. k
Softgvsj
(gente)

Soft ¢ vs s and z
(beso, soy)

Ch sound
A sound
(bario)
yvs.i

(s0y)

bvsv
(beso, bario}
(chico)

12/15/2010

["REMOVE TEXT ONCE STUDENTS ENTERED"

Numbar of students Missing Category ql 0 9 0 ] q o [ ] g 9
Porcentage of students Missing Category | Ow| o] 0w 0w @] 0w 0% 0w o[ 0%
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Features of the Spelling
mmarv Sheetc
5 mace (hal panicular etor. Do O] enter @ number a5 the SHeadst
fshef ‘; I Common Letter Confusions
mo]Sheet -
MOY and EOY =g '
S i 1 1]
£5 08 8 ¢ B . B8 e
£ 53 §f 3F 38 iE oo 3 33 ¢f
3z 3 G5 Br s i g i B8
Student Name l‘iumbenﬂ 2
TVPE FIRST STUDENT NAME NERE" —
S ——————————
1 I I I 11 | 1| I 1
Number of students Missing Category 0 0lj—
Percentage of students Missing Category| 0% 0%[j——

© 2010 University of Houston and Texas Education Agency.

Obtaining

A
Spelling [pEs==stiiiis
—

Charts &
Spelling P a— _

Class
Summary

Sheets 7

e o 2 seten 3 s

Spelling Charts

Spelling charts can be used to track i

-
Obtainin g [mrem—m— P

Spalng wds, souing carvndioes, and TEXS requromut. Tl Second Grade st
speing e, spatlin grouping mat 0 esist  grocprg sudd Third Grade -

= ‘wlow for achng of spefieg emors acress ol students n aclass, et of the
pelling |[Ei=Sata=s

Spelling Class Summary Sheets
TR O

cha rts & ki i | Spelling class summary sheets can b

First Grade
Second Grade

Spelling [ I—_— s
CI ass 7 spelling Grouping Mat

The spelling grouping mat can be used|

Spetling Grouping Mat activities to be used with identified groi
Summary -
acins 12 b used wth ectibed rofs of st Spelling Grouping Mat
Sheets M&r_,q l‘“‘ spelling Alignment
p—

Tes § These provide the alig

boutis fpdcailinliod Knowledge and Skills (TEKS) requiren]

Eirst Grade
L Second Grade
© 2010 Universiy of Houston and Texas Education Agency Third Grade

12/15/2010
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Graphophonemic Grouping
Mats

GK Grouping Mats

¢ Spelling skills assessed are grouped
together by type of pattern

¢ Spelling skills are NOT in developmental
order

¢ No definitive research exists to
assessed in order

¢ Each reading basal has its own
scope and sequence

Tejas LEE GK Grouping Mat .

Graphophonemic Knowledge
First, Second, Third Grade

tejas-LEE

12/15/2010
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What skills appear on
the Tejas LEE GK
Grouping Mat?

© 2010 University of Houston and Texas Education Agency.

e Consonant Blends
¢ Digraphs
e SilentH
* Single Sound-Letter Correspondences
¢ Sounds Represented by More Than 1 Letter
¢ Diphthongs, hiatus
¢ Homonyms
¢ Compound Words
Accents
Dieresis
Inflectional Endings
_Frequently Misspelled Wor

Main Category

|:" D> | sotewnmnaz

Specific Skill

Appropriate/

Activities

© 2010 University of Houston and Texas Education Agency.
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Orga ation O < oupIing d 26
T | S e
Awarene GRATZ T2 RATZ
GRAT3 73 RATI
eed O beg
dergarte GRA-1A 75 RAT
GRATE 6 RATS
GRATE 7 RATE
GRATT GRATT
RATD 70 GRATO
79 RATS. GRATS i
0 7 RABD 7/
1 / il / A A
2|/ L& / |d /
Z Z 13 Z

Organization of the Grouping Mats

Accents

Esdnijula

Hearing and
Recognition is
the next step
for developing

Accenting
skills. This can
begin in 1%
Grade.

© 2010 University of Houston and Texas Education Agency.

Organization of the Grouping Mats

Accents

Learning the
Rules can only
occur after
mastery of
Awareness,
Hearing, and
Recognition.

Esdrijula

—— T —

© 2010 University of Houston and Texas Education Agency.
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Using the Tejas LEE Intervention
Activities Guide to plan
Word Study/Spelling Instruction

Guia de actividades
de intervencion

© 2010 University of Houston and Texas Education Agency.

. Ortograéi-
v ~t Spelling S

Common Spelling Patterns

1. Consenant Blends: Two or th together at th endof aword,
Example: bravo, globo, clavo, tres, clave, bronco

2. Digraphs: Two successive letters that represent one speech sound.
Example: chico, mucho, llave, malla, perro, carro

3. y as it Words ending with a y that make  long /i/ sound for the letter y.
Example: hoy, voy, hay, ley

4. Vowel Team: Words containing a vowel spelling that represents a single sound.
Example: que, parque, seis, béisbol

5. Diphthongs: Two vowels i yllable wh 5l gether, but are pronounced as one sound.
Example: oigo, hoy, bailarina, iglesia

6. Inflectional Endings: A suffix is added to a word to change the form or function, but not the basic meaning,
“For” inflections are regular with the exception of changing the final z to ces.
Example: raiz, raices, pez, peces

e Y
Nt T

Teacher Reference Page

La diéresis
*  (Dieresis Marks)

-

The dhrass mark s used ave
£)Sounds fom thasses OV hetterw (0 1
3/ and acritically distingye
ords USig thederesi ks, o WOrd U te s /% 18 £ and 1 (v
Explanation of digresis ysage: - Alew of the more common
When!s e
the w ngn‘:'::’[f‘gm 5 or o, b owlsare pronounceg, The . '3
‘T'f“;’e"' The letters gu will never !;:ec:::’:ﬁ: juehen . precedes ue i?ﬂ.?".ﬁf.‘,’?s"n'&"&"”cw is similar to
204ain the w sound wh, | anounced (e,
indicates that both vowels e (2" 8 Precedes ul
els need to be Ul or ue, a dieresis s placy
The dieresis is e i e Pronounced (e, Pinglingy, ~ ° © 0t er the u. The dieresis mark

ter u and
Afew common dieresis wards: only when it precedes an a or 1,
Argalr Ciglena

“\,.;,._A
- -,_‘-"] T

i
=

e W

Averigie
Pinggino

S, cuien m‘*.___,__\’ 9

Vergienza

Lo Tl Py

-
oty

12/15/2010

Exception: When 05 LS T
W M - — .
P ———

©2010 Laiverscy
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Dieresis

What is a Dieresis?

The dieresis is a diacritical mark used over the
letter ii to distinguish the /gui/ and /gue/
sounds from the /gwi/ and /gwe/ sounds. The
dieresis provides students with additional
information about the word being read, as
well as pronunciation.

Accenting

44
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35
What are Accents? .

Accenting refers to the syllable within a
word that carries the stress. Every
multisyllabic word in Spanish has a
stressed (accented) syllable. Accents
provide students with additional
information about the word

as well as pronunciation.

©2010 Univ

Accents

An accent is simply a syllable within a word
that is pronounced more strongly than the
other syllables.

Accents in Spanish can either be:

¢ Prosddico: Pronounced butn

¢ Diacritico: Pronounced and'w

Agudo Words

Agudo words have an accent on the last
syllable. This table indicates when the
accent is written and when it is not written.

Prosédico Diacritico
Termina en consonante, menos “n” y “s” Termina en vocal, “n” 0 “s”

co-dor-niz co-ra-zén
ciu-dad re=loj ca-li-dad a-hi no-mas in-te-rés
ma-te-rial al-go-dén

© 2010 University of Houston and Texas Education Agency.

45



Grave Words

Grave words have an accent on the second to
last syllable. This table indicates when the
accent is written and when it is not written.

Prosédico Diacritico
Termina en vocal, "n" 0 “s” Termina en consonante, menos “n” y “s”

dul-ce tra-ba-jo cés-ped di-fi-cil
can-tan to-ma-tes sué-ter ca-rac-ter

mis-mo e-nor-me an-gel au-to-mé-vil

© 2010 University of Houston and Texas Education Agency.

Esdrujula Words

Esdrujula words have an accent on the third to
last syllable. An esdrujula word always has a
written accent. Some examples follow:

trafico indice sonambulo
dvalo Atlantico
teléfono inti sétano

of Houston and Texas Education Agency

Additional Accent Types P
in Spanish

Exception: Some homonyms will have accents so the words can be distinguished from one another.

aun

atn still, yet
of, from dé (form of dar) |to give
the él he

but mds more

my mi me
if sf yes
only (adjective), single, alone | séfo only (adverb), solely

you té tea
your 0] you

Exception: A number of words typically not accented, are accented when used in a question or exclamation (e.g.,
éAdénde?, {C6mo?, éCudl?, éCudles?, éCudndo?, éCudnto?, éCudnta?, éCudntos?, (Cudntas?, éDénde?, Por qué?,
EQué?, éQuién?, éQuiénes?)

Exception: When o is used between numbers, it is accented to avoid confusion with 0 (zero).

© 2010 University of Houston and Texas Education Agency.

12/15/2010
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Scale of Accenting

Hearing and Recognition

Awareness

© 2010 University of Houston and Texas Education Agency.

Sample Activities for the ¥
Three Steps to Learning Accents

Step 1: Awareness
Step 2: Hearing/Recognition

Step 3: Learning Accenti
Rules

© 2010 University of Houston and Texas Education Agency.

Accenting Awareness
“Feel the Stress”

Conocimiento de los grafofonemas | Acentuscién

GRA-71 Percibe el énfasis (reel the stress)
Students will learn to perceive the stressed syllable of spoken words.
1 percibir la Ppalabras orale:

MATERIALES: Silla

© Siéntese en unassilla enfrente de los estudiantes € Pregunte a los estudiantes: £Por qué crees que
y diga lentamente una palabra en silabas. me estoy levantando? Luego, expliqueles que
cada palabra tiene una silaba que es ténica y al
pararse usted esta ensefiando esta silaba

© Haga unos ejemplos junto con los estudiantes
exagerando al principio la sflaba ténica.

© Diga la palabra una segunda vez levantindose
al decir la silaba ténica (1a que lleva el énfasis),
por ejemplo “e - le - fan - te”,

© Haga varios ejemplos. Asegurese de decir
cada palabra dos veces, levantandose solamente € Una vez que los estudiantes puedan identificar
en Ia segunda iteracion. 1a sflaba ténica con exactitud, deje que elios sugieran

palabras y que identifiquen [a siaba ténica por si
solos siguiendo este mismo procedimiento,

s
—
LT R r—————

12/15/2010
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Sample Activities for the W
Three Steps to Learning Accents

Step 1: Awareness
Step 2: Hearing/Recognition

Step 3: Learning Accenti
Rules

© 2010 University of Houston and Texas Education Agency.

Accenting Hearing/Recognition
“Fishing for Accents”

i o gratofonemas | A o0
0 de 105 gratofonemas | Acentiac N e

Conocimient
GRA-75 Pescando acentos (Fishing for Accents) o ejioe o
Students will determine which spelling of an accented word is correct.

f
MATERIALES: Pescados, imanes, cafia de pescar con imdn al final, pecera o cajo, dos cubetas

Esta es una buena actividad para centros. Prepare de antemano una cantidad de pescaditos sobre
papel de colores, De un lada del pescado, se afrecen tres o cuatro maneras de escribir la palabra
con el acento colocado en diferentes lugares o sin acento. Del otro lado, se escribe la palabra
correctamente. También se necesita una pecerita, dos cubetas y una cana de pescar con algo
pegajoso al final del hilo. El juego se hace con dos jugadores. Uno pesca y el otro saca el pescadito
del hilo para que el pescador no vea el lado de las respuestas, El pescador determina cuil es la
respuesta y se la dice al otro. Este voltea el pescadito y, si la respuesta coincide, lo echa a la cubeta
del pescador.

Frente

Sample Activities for the P
Three Steps to Learning Accents

Step 1: Awareness
Step 2: Hearing/Recognition

Step 3: Learning Accenti
Rules

© 2010 University of Houston and Texas Education Agency.
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Learning Accenting Rules 47
“The Great Accent Race”

Conocimienta de los grafofonemas | Acentuacidn

GRA-80 La gran carrera de acentos (The Great Accent Race)

Students will add diacritical accents where necessary to words in isolation.
Los di

MATERIALES: Lista de palabras sin acentos

Escriba en el pizarrén o en una hoja de papel grande dos listas idénticas de palabras a las que les falta
el acento. Los estudiantes forman dos filas. El primer estudiante de cada fila levanta un marcador o
tiza y corre para ponerle el acento a una paiabra. Luego regresa a la fila y pasa el marcador o la tiza
al siguiente jugador. El juego contintia hasta que todas las palabras estén acentuadas correctamente.
Si hay un error, guarde silencio y no declare el equipo ganador. El equipo que haya terminada debe
mandar un representante para que encuentre y corrija el error en el pizarr6n o la hoja.

Variaciones:

Puede simplificar o complicar el juego segun los conocimientos de los estudiantes acerca de los
acentos. Por ejemplo, puede limitar el juego a acentos agudos o puede incluir palabras agudas que no
llevan acento escrito. También puede mezclar los tres tipos de acentos

papa

asi

sal

© 2010 University of Houston and Texas Education Agency.

Spelling Activity

*Zwv;mm_mcﬂﬂ.\nsnra‘vhﬁwmgz Ortogratia
GRA-45 Pares minimos (Minimal Fairs)

Students will whether two words said aloud 1 or not.
Los dichas en voz alta son iguales o diferentes.

Frecuentemente, las dificultades en ortografia se deben a la inhabilidad de distinguir ciertos sonidos.
Hay unos sonidos que son muy similares—se producen en la misma parte de la boca y la posicion
de la boca es igual A estos sonidos, los denominamos ‘pares minimos’ porque son iguales con
excepcién de la vocalizacién (o sea, si las cuerdas vacales vibran o no al decir el sonido). Si un
estudiante se confunde entre las lefras en uno o mas de los pares en la caja azul, es probable que no
pueda distinguir la vocalizacion, En estos casos, es util pedir a los estudiantes que pongan los dedos
sobre sus cuerdas vocales para sentir si vibran o no al decir los sonidos. Al sentir |a diferencia, el
alumno puede elegir 1a letra correcta para escribir la palabra.
Se sugiere que usted empiece a trabajar con estos sonidos en aislamiento para que los estudiantes puedan
desarrollar su habilidad de distinguirlos antes de pedirles que apliquen sus conocimientos a palabras.
‘ Variacién:

Eemplos: : Voy a decir unas palabras y ustedes me tienen

Digan /p/. No vibran las ) que decir si estas palabras son iguales o diferentes.

cuerdas vocales. Ahora 1 parih doi

digan /b/. Las cuerdas pafyvaa i haad

2.papajpapa 7. ti/di

vocales vibran. Entonces
3. veo/teo 8. tubo/tubo

p
Ia diferencia entre los !
Er‘:fs a/u‘r’o’;hpfaerjaqelr k 4. gato/gato 9. beso/peso
sonido /b/ y no la usamos t 5. gara/fcara 10. ten/den

para el sonido /p/.
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Sample Second Grads Dictaso Results
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12/15/2010

Questions & Answers

If you have any further questions:

¢ contact the Tejas LEE team at

¢ check for an answer onli
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